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An important observation during these meetings was that, 
compared to 2014, there is a greater variety in the work and 
positioning of artists and designers. Artists and designers 
have a broader repertoire of actions and position themselves in 
many contexts, including outside their own sector. This greater 
variety is described as bandwidths, ‘axes’ along which artists 
and designers situate their practice. Examples include devel-
opments relating to individual and collective working, working 
in self-initiated practices and working in a more embedded 
way within a particular context. Or the pursuit of innovation 
and transformation, or the use of techniques and of artistic, 
creative methodologies and strategies. These bandwidths run 
as a common thread through the following chapters and also 
serve as a guideline in the revision of the competences.

In this revised profile, a choice has been made for generic 
descriptions of the three educational levels. Developments 
in the world and in the professional practice of artists and 
designers provide reason to no longer distinguish between 
artists and designers when it comes to nationally defined in-
tended learning outcomes. There is therefore one competence 
description for both art and design programmes, with atten-
tion given to the different working conditions. This provides 
institutions and programmes with ample space to distinguish 
themselves from one another and to relate to each other within 
the framework of this profile.

Three major movements are now and in the future influencing 
the practice of artists and designers, the creative process 
and arts education. Firstly, a digital and technological 
development; secondly, renewed attention to ecology and 
environment; and thirdly, equal opportunities, diversity and 
inclusion. We emphasise that academies educate artists and 
designers who will position themselves in relation to that world 
and take up their own role within it. This document does not 
prescribe how students are to do so.

1.3  |   REVISED EDUCATIONAL AND PROFESSIONAL PROFILE VISUAL ARTS & DESIGN
1
0
4

1
0
5



V
IS

U
A

L 
A

R
TS

 A
N

D
 D

ES
IG

N
 P

R
O

FE
S

S
IO

N
A

L 
A

N
D

 E
D

U
C

AT
IO

N
A

L 
P

R
O

FI
LE

•	 The seven competences from the 2014 profile have 
	 been reduced to four competences. 
	 This strengthens the holistic view of students’ 
	 competence development. By aligning these four 	
	 competences with those of other disciplines in 
	 higher professional arts education, we can begin 
	 to build a shared conceptual framework for student 
	 growth and coherence across disciplines. This will 
	 strengthen arts education as a whole and its 
	 positioning within and beyond the sector.

• 	 Research has received additional attention, as will 
	 also be the case in the profiles of other arts 
	 disciplines.

• 	 The competences for visual arts and design have 
	 been combined. For each level, competences for 
	 artists/designers have been described.

• 	 For the first time, competences at level 5 have 
	 been added for the two-year associate degree 
	 design programmes.

• 	 Content adjustments have been made based on 
	 current and future developments as outlined in 
	 Chapter 2 Visual arts and design professional profile.

• 	 The behavioural indicators are formulated more as 
	 a narrative and less as a list. This creates room for 
	 individual profiling by separate programmes. 
	 The descriptions essentially illustrate how the 
	 competences are intended and at what level they 
	 should be developed.

•	 ‘He/she’ has been replaced by ‘the student’.

•	 For the full process, see Chapter 6.

In summary, the competence descriptions  
have been adjusted compared to the 2014  
descriptions as follows:
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THE WORKING CONTEXT 
OF EMERGING ARTISTS 
AND DESIGNERS

Connected to societal issues

Graduates in visual arts and design are active in the fields of 
art, culture, the creative industries and education, as well as 
beyond these domains. The work of artists and designers, 
their power of imagination and design, is of importance in  
addressing complex societal issues. The COVID-19 pan-
demic (2020–2022) has had a major impact on the cultural 
sector itself, as well as on other sectors. In interconnected 
and compounding crises, artists and designers play an indis-
pensable leading role. The Sector Agenda for Higher Profes-
sional Education in Arts Education 2021-2025 describes that 
creativity and imagination are crucial values ​​for the arts and 
society as a whole. In this way, artists strengthen the resilience 
of society as a whole.

Artists work at the highest occupational level as defined by 
Statistics Netherlands (CBS) (level 4). Level 4 includes  
occupations in which highly specialised tasks are performed 
and for which a higher professional or university education 
level is required. Occupations at this level generally involve 
performing complex tasks such as problem solving,  
decision making and creativity. This requires specialised 
theoretical and practical knowledge.3
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“It is not to be expected that we will enter 
an era without crisis any time soon. […]

Creativity and imagination are crucial 
values in this, which are important for the 

arts and for society as a whole.  
Artists thus strengthen the resilience  

of society as a whole.”   

(Sector Agenda for Higher Professional Arts Education 2021–2025)
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Independent and united

The majority of artists/designers work independently. Accor
ding to the Monitor Artists and Other Workers in Creative 
Professions (CBS, 2021), 61% of working artists/designers 
are self-employed. Of these self-employed artists/designers, 
41% had between two and ten clients, compared to 27% of 
all self-employed workers in the Netherlands.

The Monitor Artists and Graduates from Creative Programmes 
(2014) shows that in 2011 artists/designers more often than 
average had multiple jobs. For example, they may have been 
employed in a paid position while also carrying out activities as 
self-employed professionals.4

Since 2014, the sector has become more unified. Organisations 
such as the Kunstenbond, Kunsten ‘92, Platform BK and BNO 
are committed to representing the collective interests of artists 
and designers. As a result, the representation of the arts and 
culture sector has improved. A Fair Practice Code has been 
developed, centred on the values of solidarity, transparency, 
diversity, trust and sustainability. This has led to ‘fair pay’, fair 
remuneration for work, becoming a firm part of the agenda 
for policymakers, advocacy organisations and institutions.  
In part due to this code, new forms of commissioning 
have been established and the economic value, separate 
from the cultural value, has been more clearly defined. Artists 
and designers also unite in collectives, and new forms and 
methods of collaboration are emerging through networks or 
through the development of new technologies.

Context-dependent

Artists and designers work in many different forms, capacities 
and conditions. This can vary by year, month and even by day. 
The professional field is therefore, as in 2014, strongly context-
dependent. A constantly changing professional practice is no 
longer an exception but one of the essential characteristics of the 
sector itself. As in the previous professional profile, professional 
practice is hybrid, and artists and designers work in hybrid ways. 
However, the various roles, platforms and contexts are even more 
diverse and are continually created and developed by those 
working in the field. Artists and designers increasingly collaborate 
with or exhibit their work outside traditional art or design contexts.  
This requires adaptability and an enterprising attitude.

International

The professional field of artists and designers has an  
international character. This allows artists and designers to 
be inspired by global trends, discover new techniques and 
present their work to a broader audience. Research, design, 
creation and production processes can take place in multiple 
locations simultaneously. It is inherent in many professional 
practices to work from an international orientation. Alumni 
are often active internationally, and alumni from international 
academies are also active in the Netherlands. According to 
the Database Mapping 2022 by DutchCulture (network and 
knowledge organisation for international cultural cooperation), 
designers from the Netherlands are most internationally active 
in cities such as Milan, Paris, Seoul, Tokyo and New York.5
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A LOOK AHEAD
There are currently three developments influencing the 
professional field for artists and designers, which will also 
strongly affect the creative process over the next ten years.

Digital and technological developments

Technology has undergone significant development since 
2014. Whereas the previous educational and professional 
profile focused on ‘web’ and ‘mobile’, the development of 
Artificial Intelligence (AI) and Virtual Reality (VR) now sharpens 
the artistic and creative capacity of artists and designers. 
Technology makes it possible for anyone to create images: 
visual communication has been democratised. Artistic creation 
and design processes are changing due to the development 
of AI, VR and digital manufacturing, not to mention future 
developments. As a result, artists and designers can invite 
their audiences to become co-creators.

Making processes have changed; not every artist or designer 
does everything themselves. A shift in different roles is expected, 
which increases the demand for artistic visual, practice-based 
research and for an artistic voice.

Additionally, and no less importantly, greater value is now placed 
on the process itself rather than only on the (final) result, which 
had long been self-evident in the field of Visual Arts and Design. 
Artistic practice-based research is also considered a form of 
work, as are ‘interim products’ that may lead to a variety of 
outcomes. Sometimes clients present very concrete questions, 
but sometimes also more philosophical and/or poetic ones. 
Here, skill in effective communication plays an important role.  
At the same time, new media and other platforms offer 
different ways to create and convey a message.

Artists and designers are adding new technologies to their 
toolkit and also play a guiding role in how these technologies 
are used and what they make possible. The growing influence 
of digital tools has a significant impact on art and design, 
the possibilities for exhibiting in museums and presentation  
spaces (such as immersive experiences), and the interaction 
with visitors or audiences. The COVID-19 pandemic in par-
ticular has greatly increased interest in virtual worlds and digi-
tal environments where people can meet or have experiences. 
This technology is rapidly evolving and becoming increasingly 
accessible. As a result, a new professional field is opening up 
for designers and artists who can now work not only locally, 
regionally or internationally, but also virtually.

For artists and designers, it is important that they are able to 
maintain themselves technologically and are digitally literate. 
They are able to operate in a world in which the question of 
what is human within technological developments remains 
constantly relevant. This also gives the role of art and design an 
ever-changing perspective. Artists and designers, for example, 
explore the significance of AI in relation to artistic craft. They can 
question its use critically and from unexpected perspectives, 
and reveal emotional value through a strong sense of sensory 
experience. They possess ethical awareness.
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Attention to the environment  
(region, infrastructure and ecology)

In artistic and design practice, there is an increasing urgency 
to relate to the world. There is a growing need to take respon-
sibility for global issues in relation to the local environment. 
This marks a shift from a predominantly economic to a strongly 
ecological perspective.

Artists and designers are situated in the world and work within 
contexts: they are environment-oriented. This is directly related 
to locality and relationality, to learning to work ‘in relation to’ and 
situationally. There is a strengthened interaction between the 
increasing awareness that the local context has significance 
for global issues and that global issues influence the local 
context. A broad, including international, scope is therefore 
a key characteristic of artists and designers.

The professional field indicates that interdisciplinary 
collaboration in art and design is becoming increasingly 
important. Artists and designers collaborate with professionals 
from various domains, such as engineering and marketing. 
This often takes place in (international) teams, where a project 
must be realised within strict constraints (budget, quality, 
planning, etc.). In forms of collaboration, there is an increase in 
collectives, co-agencies, co-creation and in multidisciplinary 
creative teams in which each participant fulfils varying roles 
and at the same time contributes only a (small) part to a 
(complete) process.

The need for a responsible and sustainable art and design 
practice is strongly endorsed by the sector. It is important that 
artists and designers are able to think systemically. This ena-
bles them not only to recognise the broader context but also to 
understand the internal coherence between issues. They must 
be aware of their own position and influence within the system. 
The artist/designer entering the professional field understands 
that the profession carries ecological and ethical responsi
bility. For the artist/designer, this implies an attitude towards 
the use of materials, recycling, travel, etc., as well as an aware-
ness of the chain of making and production processes and the 
social relations within them, and the role their design will play 
in social cultures.

Caring for what already exists and ensuring that something 
can continue to exist is gaining greater importance in the work 
of artists and designers. Sustainability and transformation 
have become key concepts, while striving for ‘more’, ‘better’, 
‘bigger’ and ‘newer’ is no longer automatically considered  
positive. Taking responsibility for these issues is an inherent 
part of having an artistic practice, and for a growing group of 
artists and designers, sustainability is also an important sub-
ject within their body of work.
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Equal opportunities, diversity and inclusion

Society is changing. A new generation of makers, thinkers, 
speakers, writers and activists is rising to call attention to 
social justice, in the Netherlands and beyond. Among artists 
and designers, awareness is growing that social and economic 
segregation, institutional discrimination and the marginalisation 
of groups of people require attention and engagement. Global 
movements such as #MeToo, Black Lives Matter and Pride, 
as well as the institutional recognition of the consequences 
of the colonial past, give voice to these developments. These 
movements are ongoing, urgent and not confined. Artists and 
designers regularly take an investigative, reflective, engaged and 
activist stance within these developments or act as initiators.

Artists and designers often find themselves in an international 
and intercultural context. They relate to different histories, 
customs, realities, making processes and definitions of quality. 
In other words: graduate artists and designers are able to en-
gage with the world around them because they can navigate 
different ways of seeing and thinking. They are open, curious 
and seek original, authentic and innovative ideas or solutions.

By placing inclusion and equal opportunities more centrally 
in admission processes, education and the professional 
field6, space is created for new perspectives and stories. 
This calls for reflective, intercultural and communicative skills. 
Multiperspectivity requires (self-)reflection on one’s own artistic 
practice and content-related choices, as well as insight into the 
role of one’s own identity and implicit values and assumptions. 
In short: not prejudiced, but curious, is the principle.

2.2  |  A LOOK AHEAD
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In recent years, higher education has been affected by 
a number of developments that will also have a lasting 
impact on arts and design education. Some of these 
are worth mentioning here, both from the perspective 
of educational legislation and regulation, and from a 
pedagogical perspective. These developments form 
the context within which the competencies have been 
reformulated and within which academies will implement 
the educational profile in the coming years.

STRATEGIC AGENDA

Since 2012, the universities of applied sciences offering art 
education have joined forces in a cross-disciplinary sector 
agenda. During KUO NEXT (2016–2020), collaboration 
between institutions was improved in the interest of 
educational quality. With this agenda, arts education aligned 
itself with agendas in the creative industries, such as Clicknl. 
In addition, coordination took place with relevant stakeholders 
in the arts. The agenda focused on themes such as talent 
development, flexibilisation, research and internationalisation.

Since 2012, universities of applied sciences offering arts 
education have, through mutual agreements, engaged in 
self-regulation of student intake numbers, which has kept 
the number of students in arts education limited. At the same 
time, strong efforts have been made to renew and strengthen 
education and research, and to improve alignment with 
the labour market. Graduates are able to find their place in 
professional practice quickly, as shown by alumni surveys 
such as the KUO monitor. As creative professionals, they 
possess competencies that are also in high demand in various 
other fields beyond arts and culture. 
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A more diverse student intake has been achieved and 
flexibility in education has increased by offering greater 
variety in educational pathways. Furthermore, with the rise of 
research professorships, education increasingly functions as 
a laboratory for research and development. A convincing start 
has been made on a third cycle for practice-based research. 

The strategic agenda for the period 2021–2025 has been 
redeveloped in collaboration with internal and external stake
holders. Arts education now focuses on three interrelated 
main themes: a resilient sector, strengthening and renewal of 
education (lifelong learning), and research. With proposals 
for articulating research in the arts and for formulating shared 
competencies of graduates across all disciplines in arts 
education, higher professional arts education is asserting 
itself strongly within the education system. The potential 
for collaboration between arts disciplines, as well as with 
disciplines outside the arts sector, is thus made more explicit.

 

DEVELOPMENTS  
IN EDUCATION  
LEGISLATION AND 
REGULATION

A new programme variant has been anchored in the  
Higher Education and Research Act (WHW):

Associate degree (Ad)

Since the legislative amendment ‘introduction of the  
Associate Degree programme’, which came into force on 1 
January 2018, the Ad programme has become an independent 
programme within all sectors of higher professional education. 
Prospective students, both working professionals and 
recent secondary school graduates and mbo-4 graduates, 
can choose to begin a two-year or four-year programme in 
higher professional education. In doing so, the WHW lowers 
the threshold for new target groups in higher professional 
education. At the time of writing, there are three publicly funded 
two-year design programmes in the Netherlands and one 
under development. Although the range of Ad programmes 
within arts education is limited, this is not the case in other 
sectors. In October 2021, there were 263 publicly funded 
and private Ad programmes, compared to 192 in 2017. The 
number of Ad students is also increasing annually.7 In 2021, 
there were 19,719 students in publicly funded programmes, 
compared to 8,577 in 2017. Most of the new Ad programmes 
have been introduced in the Economics and Technology 
sectors. The general demand for, and thus the importance 
of, Ad programmes within the higher education system is 
considerable.
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Professional Doctorate (PD)

A new development in education is the introduction of a third 
cycle. At the time of writing this Professional Profile, a PD pilot 
programme is underway in the Arts + Creative domain, in 
which 15 institutions offering arts education are participating. 

The Professional Doctorate (PD) is intended for students 
who hold a master degree, and enables a continuous learning 
pathway from bachelor through master to doctorate within 
the professional track. Since 2022, universities of applied 
sciences have been able to offer their own doctoral track in 
several domains, the third cycle: the Professional Doctorate 
is the practice-oriented counterpart of a PhD track. The PD 
was initiated by the Netherlands Association of Universities 
of Applied Sciences in collaboration with the Ministry of 
Education, Culture and Science. It is closely connected with 
other higher professional education, and therefore also an 
investment in the broader alignment of higher professional 
education with the labour market. While a doctoral track at a 
university is aimed at developing professional researchers, the 
PD programme in higher professional education focuses on 
educating research-driven professionals. The aim of the PD is 
to push boundaries in professional practice and in our society 
through practice-based research. 

Other contextual developments

Outside higher professional arts education, there is an  
increase in creative programmes in higher professional  
and secondary vocational education, particularly in media- 
and technically-oriented design fields. This creates a need  
to strengthen the positioning and competitive position of  
arts education.

The amendment to the Higher Education and Research Act 
(WHW) as of 1 September 2010 has given examination 
boards more substantive responsibilities and strengthened 
their independent position. This independence has been 
increasingly embedded through subsequent legislation. 
The same applies to the role of programme committees: 
their advisory and approval rights regarding the content and 
practical orientation of programmes have been expanded. 
The greater diversity in the work and positioning of artists and 
designers has led to increased attention for an adequate, valid, 
transparent and fair assessment practice within academies.

The flexibilisation agenda has led, among other things, to 
the introduction of minors and the opportunity for students to 
participate in courses offered by various institutions via Kies 
Op Maat. As a result, students in arts and design programmes 
also gain access to education in which making is not central. 
This leads to greater variation in the way students develop as 
artists and designers.

There are pilot projects to facilitate studying independent 
of time and place, through financial schemes as well as 
alternative educational models such as working with learning 
outcomes or development portfolios. The aim is to create more 
room for personalised learning pathways within programmes, 
thereby better addressing the needs of students, educational 
institutions and the labour market. 
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As of 1 January 2025, the Higher Education Learning Outcomes 
Act will come into force. This law will incorporate the learning 
outcomes experiment permanently into the Higher Education 
and Research Act (WHW) and extend it to academic education.

The learning outcomes experiment8 made demand-driven part-
time and dual higher education for employed and unemployed 
adults in higher professional education possible. With the 
approval of the Learning Outcomes Act, programmes will 
have the opportunity to create space within their curriculum 
for students’ personalised learning pathways. In this way, 
programmes can consist not only of ‘units of teaching’ but also 
of ‘units of learning outcomes’. The new law also anchors a 
second experiment from the ‘flexibilisation of higher education’ 
pilots, namely the experiment for accreditation of incomplete 
programmes. This law feeds into the discussion of whether 
these forms of flexibilisation are appropriate for arts education, 
which is characterised by social learning, longer incubation 
periods and programmes that are often not modular in structure.

In 2014, the basic grant ensured students had access to 
independent student finance. As of the 2015/2016 academic 
year, this funding was replaced by a social loan system.  
The basic grant became a loan, with the result that students 
began their careers after graduation with student debt. From 
the 2023–2024 academic year onwards, the basic grant has 
been reintroduced. Students who studied for one or more years 
during the loan system will receive financial compensation for 
the period in which they did not receive a basic grant.

PEDAGOGICAL
DEVELOPMENTS

Academies have increasingly begun to investigate the 
inclusiveness of their education and organisation. Where 
does inequality of opportunity occur, and how can it be 
addressed? Academies are, for example, critically examining 
their admissions procedures as well as their curriculum.

Because of the personal nature of arts education, academies 
have an additional responsibility for developing and maintaining 
a safe and inclusive pedagogical learning and working 
environment. Institutions have formulated specific codes of 
conduct for this purpose. Academies aim for their student and 
teaching staff populations to reflect society. In addition, the 
academies feel a strong responsibility for the emancipation 
of groups that until recently have not been involved in arts 
education. Working from different perspectives and with a 
range of artistic voices is highly valued in arts education, and 
diversity leads to higher quality.

The educational institutions that offer (cross-disciplinary) 
arts education jointly established a Code of Social Safety in  
December 2022. This is in line with the Code of Diversity and 
Inclusion9, developed by the sector organisations in the cul-
tural sector, aimed at making organisations more diverse and 
inclusive.

Higher education is facing changes in the student population. 
Due to demographic developments, a decline in the number of 
students is expected, and the intake of international students 
is also likely to decrease as a result of discouragement policy. 
This will also have consequences for arts education.
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Student wellbeing forms part of the administrative agreement 
for higher education (2022). Educational institutions are 
expected to commit to supporting students in the area of 
wellbeing and to preventing stress and performance pressure.10 
An increase in neurodivergent students is also being observed 
within arts education. They often require additional support 
facilities, both within and outside the educational institution. 
Figures support this increase. The 2023 Monitor on Mental 
Health and Substance Use among Higher Education Students 
shows that half of the students experience difficulties due to 
psychological complaints in key areas of life (study, work, 
social contacts or personal relationships). This research has 
been conducted since 2021. The 2021 study noted, partly 
due to restrictions related to COVID-19, an increase in the 
number of students experiencing psychological complaints.11

Attention for the professional development of teachers in 
higher education has increased. This includes the mandatory 
didactic competence requirements for teachers involved 
in assessment. It also includes the ability to deal flexibly 
with neurodiversity in the classroom, or with educational 
developments such as integrated education, team teaching, 
project supervision or formative feedback exchange, all of 
which require teachers to expand their professional repertoire. 
‘Blended’ education also demands new skills and has, since the 
COVID-19 pandemic, become an integral part of education, 
just as it has become an integral part of artistic and design 
practice. Teaching teams have had to develop their didactic 
skills in this regard as well. Educational institutions approach 
this in different ways. Human and physical interaction remains 
inherent to visual and design-based work and to the practice-
based education offered by the academies.

 

3.3  |  PEDAGOGICAL DEVELOPMENTS
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REVISING THE
COMPETENCES

Arts education trains visual and creative makers for diverse 
roles and practices. Due to the increased range and variation 
in the forms of work and working methods of artists/designers, 
formulating competencies in the form of verbs is the most 
appropriate.

In alignment with the other arts disciplines (Theatre network, 
Dance network, Music network and Arts Education network), 
four interrelated competencies have been included in the 
recalibrated profile. Through this harmonisation, the qualities 
of students from all arts programmes, regardless of discipline, 
are clearly positioned within higher education.

This means that the seven competencies from 
the 2014 Educational and Professional Profile for 
Visual Arts and Design have been reorganised:

•	 Creative capacity and reflective capacity have been 
	 retained and more strongly articulated as interwoven 
	 competencies with a strong research-oriented 
	 character, in Artistic Creation and in Researching and 
	 Reflecting respectively.

•	 The former Growth & Innovation competency is 
	 incorporated into each of the four new competencies: 
	 prospective artists/designers will need to continue 
	 acquiring new knowledge and skills after graduation.
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•	 Finally, from the old profile, the former Collaborative 
	 Capacity, Organisational Capacity and Communicative 
	 Capacity competencies have been embedded in 
	 Connecting with the Environment and in Working in a 
	 Practice. The contextual and relational aspects of the 
	 practice of artists and designers also belong to creating 
	 and reflecting and have been integrally included there.

The basic principles characteristic of arts education remain 
unchanged: room to direct one’s own development, learning by 
doing, by making in workshops, by experimenting, by working 
through research, by engaging with the unknown and the 
intuitive, by reflecting, and by engaging in dialogue from multiple 
perspectives about visual work and artistic work processes, 
gradually gaining personal ownership of that dialogue. 
Valuing the unexpected and showing tolerance for different 
perspectives and individual views is inherent to arts education. 
The competencies make room for this. Based on a competency 
approach and the above-mentioned basic principles, arts 
education allows for a variety of learning methods and facilitates 
a variety of learning outcomes.

 

In the recalibration of the 2014 educational  
profiles, a number of reference frameworks  
play a role:

•	 Other level descriptors developed since 2014 in the 
	 visual domain have been included in the recalibration. 

	 Important to mention here are:

	 -	 The national level descriptor for the associate degree. 		
		  This level descriptor was established in 2018 by the 		
		  Netherlands Association of Universities of Applied  
		  Sciences and has a second edition from November 2022.
		
	 -	 The Master Profile Visual Arts and Design from 2016.
	

•		  A lasting international reference framework for arts  
		  education is the Tuning Documents developed in 2007 
		  by the European League of the Institutes of the Arts 
		  (ELIA). There are Tuning Documents for both design 
		  and visual arts.

		  The Dublin Descriptors and Tuning Documents are part 
		  of the Bologna Process, an initiative from 2004 to 
		  establish a European framework of learning outcomes  
		  in higher education across all European member states.
		  That framework contains a description of learning 
		  outcomes in three cycles. The first cycle concerns the 
		  bachelor degree, the second cycle the master degree, 
		  and the third cycle the doctorate or PhD.  
		  Learning outcomes are available for each of the cycles. 	
		  These three cycles form the highest levels in a more 
		  comprehensive framework consisting of eight levels 
		  in total. This European Qualification Framework (EQF) 
		  was adopted by the European Commission in 2008.

•		  The SQF for the creating and performing disciplines 
		  connects the EQF with the Tuning Documents for the 
		  creating and performing disciplines. There is also a 
		  Dutch version of the EQF: the Dutch Qualifications 
		  Framework (NLQF). This framework distinguishes 
		  qualification levels from 1 to 8. In higher education  
		  (both academic and professional), associate degree 
		  programmes are at level 5, bachelor programmes at 
		  level 6, and master programmes at level 7.

4.1  |  REVISING THE COMPETENCES
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In addition, various content-based references 
were consulted to include elements of  
sustainability, inclusion and equality, as well as 
entrepreneurship, in the competencies, including:

• 	 GreenComp: the European sustainability competence 
	 framework, and European and UNESCO 
	 recommendations for skills for sustainable development

• 	 European and UNESCO recommendations for Equity, 
	 Diversity and Inclusion

• 	 EntreComp, the new competence model introduced 
	 by the European Commission in 2016. EntreComp 
	 enables everyone to identify and assess their 
	 entrepreneurial skills

	 See a detailed list of sources on page 157.

 

QUALIFICATION-LEVEL 
DESCRIPTIONS FOR 
VISUAL ARTS AND
DESIGN PROGRAMMES

The nationally defined competencies contain different exit 
levels per programme, according to the European Qualification 
Framework (EQF) and the Dutch Qualifications Framework 
(NLQF). To emphasise the equivalence between the different 
levels within the artistic domain, we prefer to speak of pro
grammes in visual arts and design with a difference in focus on  
professional practice and with a different focus in research.

The associate degree programmes at level 5 focus on the ability 
to apply design-related qualities in commissioned situations 
and on the ability to contribute to design processes in which 
a visually connective role is required between various parties 
in diverse design and production challenges. The research is 
focused on the context in which the task is situated. Level 5 
is a level where the strength lies in connection. A description 
of level 4 concerns a student who has completed an mbo-4 
programme and has been trained for a specific occupation at 
an operational level. The designer at level 5 thus links thinking 
to doing. The designer at level 5 can translate a vision into 
action, is familiar with operational tasks, and can make the 
connection to the tactical/strategic level 6.
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The bachelor programmes at level 6 are primarily intended 
to train artists and designers who, as makers in a changing 
professional practice, can work as independent professionals 
and reflective practitioners. In bachelor education, students 
develop and explore their own practice and position as 
designers and artists (in relation to the world). A graduate at 
bachelor level thinks and acts at a more tactical and strategic 
level and develops a vision.

The master programmes at level 7 offer artists and  
designers development of their own practice and that of  
others. The students have a directing and self-steering role, 
and work on issues with high complexity and scope. In doing 
so, they position their own practice, and also generate and 
share artistic research methods. A designer or artist at master 
level develops strategically from an articulated vision in broad 
contexts.

Alumni at all levels in arts education possess research skills. 
An open, investigative and visual attitude is important. In arts 
education, in addition to research into making processes, re-
search is also carried out within the context of one’s own crea-
tive making process. Investigative creating and creative inves-
tigation are both valuable. In line with all arts disciplines in the 
sector, research is more firmly embedded in the recalibrated 
profile. It is included as an independent competency and is 
also integrated into each of the other three. For arts education, 
research according to the orientation of higher professional 
education is primarily focused on practice-based research: 
knowledge development in service of the development of the 
practice of artists/designers. Head and hands, thinking and 
doing, action and reflection go hand in hand and cannot always 
be identified as separate actions. By practice-based research 
we mean research through making or creative research, the-
oretical research, contextual research, participatory research, 
in which both creative and reflective actions are required. In all 
phases of research, artistic methods and strategies are devel-
oped and applied, and visual qualities are employed.
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ASSOCIATE
DEGREE DESIGN 
 

Educational offer

The two-year higher professional design programmes are 
independent and highly practice-oriented. The focus is on the 
development of visual, design-oriented professionals who enter 
the labour market between secondary vocational education 
level 4 and higher professional bachelor level 6. Students may 
progress to a (shortened) bachelor programme, but primarily 
learn to take an independent position as designers within 
design and production processes. Students in an associate 
degree programme conduct practice-based research based 
on a (targeted) research question within a specific context.

Currently, there are three accredited two-year design 
programmes: at Rotterdam Academy (Rotterdam University 
of Applied Sciences), at ArtEZ University of the Arts, and at 
HKU University of the Arts Utrecht. Arts&Crafts (Rotterdam 
Academy) trains students to become fashion designers, product 
designers, jewellery designers, lifestyle designers, package 
& experience designers, and interior designers. At ArtEZ, the 
programme Building Atmosphere focuses on spatial interior 
design. HKU offers Digital Media and Connected Design as 
variants of a two-year design programme in diverse practices 
and fields of application. At all three institutions, graduates may 
progress to a related bachelor programme in Design through an 
arrangement that allows them to follow a shortened programme. 
A fourth associate degree programme is in development; Zuyd 
University of Applied Sciences is developing Architectural 
Crafts in the field of spatial design and started a private 
programme in 2023 in preparation for a funding application. 
These four associate degree programmes within arts education 
are focused on design.

Emancipatory function 

The two-year design programmes appeal to a target group for 
whom the step to an academy is significant, but who are willing to 
take on a two-year course of study. The programmes offer, in peda-
gogical-didactic terms, particularly in the first year, more structured 
guidance for their students. The programmes are an attractive study 
option for students who want to develop their creativity and affinity  
with materials, media, technology and (spatial) design within an art 
school. These include students with a senior general secondary  
education or pre-university education background, as well as  
students who hold a secondary vocational education level 4 diplo-
ma, who find a four-year bachelor programme too long, and who 
want to develop further as designers. For example, they may have 
completed a course at media colleges, graphic lyceums, creative 
vocational schools such as Nimeto and Cibap, wood and furniture 
colleges, or fashion vocational schools. There are also entrants with 
work experience or with a completed higher professional education 
degree.
 

National cross-sectoral description of level 5 

Since 2018, there has been a national level description in terms 
of learning outcomes for associate degree programmes across 
all sectors. Each AD programme focuses on the development of 
methodical action, learning ability, collaboration, problem-solving 
ability and communication. The level description was established by 
the Netherlands Association of Universities of Applied Sciences and 
has a second edition from November 2022. In the new description, 
the AD level is described in concrete, cross-domain and practice-
oriented terms. This has strengthened its profile for students, 
teachers and professional fields.

The descriptions of the level 5 competencies in this educational pro-
file for visual arts and design were developed in consultation with 
the current two-year design programmes and the Associate Degree 
Consultation Platform (Netherlands Association of Universities of 
Applied Sciences). They were reviewed in light of the five nationally 
established learning outcomes and the previously outlined develop-
ments that will strongly influence the practice of designers.

1
3
8

1
3
9



V
IS

U
A

L 
A

R
TS

 A
N

D
 D

ES
IG

N
 P

R
O

FE
S

S
IO

N
A

L 
A

N
D

 E
D

U
C

AT
IO

N
A

L 
P

R
O

FI
LE

BACHELOR  
PROGRAMME 
IN VISUAL ARTS
AND DESIGN
 

Educational offer 

The academies in the Netherlands that offer a four-year 
bachelor programme in visual arts and/or design each have 
their own structure and naming of their programmes: fine arts, 
photography, fashion, design, animation, film, graphic design, 
spatial design, but also crossover directions such as ArtScience 
or Crossover Creativity, or medium-specific directions such as 
glass and ceramics.
 

Development function

The bachelor programmes in visual arts and design function 
as a creative learning and working environment where talents  
develop craftsmanship and working methods, acquire know
ledge, develop new fields of work, build networks, and are given 
the space to develop their designership and artistry into creative, 
reflective professionals. The primary objective is to train artists 
and designers who can operate in current and future society, 
ranging from independent designers and artists to creatives in 
employment. A completed bachelor programme also provides 
access to one- or two-year master programmes at universities 
of applied sciences and universities.

Bachelor programmes attract a diverse group of new students 
from various prior educational backgrounds such as secondary 
vocational education, senior general secondary education, and 
pre-university education. For several years, there has been a 

still modest progression of students from the two-year design 
programmes (associate degree) to the bachelor programmes. 
Depending on the programme and the student, they enter in 
the third year or in the second year with a customised learning 
path, in order to graduate within the designated study dura-
tion of the bachelor programme. In addition, we see a signifi-
cant number of international students, with the percentage of 
foreign students varying from both the EU and other regions. 
With the growing diversity in society, we also see a gradual 
increase in diversity among students in arts education.

National description of competences for the bachelor 
in visual arts and design 

Bachelor programmes in the Netherlands correspond to EQF 
level 6. Specifically in the Netherlands and Flanders, a distinc
tion is made between bachelor and master programmes in 
higher professional and academic education using the Dublin 
Descriptors. Knowledge and understanding, the application 
thereof, judgement, communication and learning ability are key 
concepts in which differences are indicated.

In this recalibrated Educational Profile for Visual Arts and  
Design, the competencies for the bachelor programmes have 
been formulated to express level 6 as distinctly as possible in 
relation to the associate degree and the master descriptions. 
The national level 6 description from 2014 served as a reference 
framework, and the competencies, like the descriptions of the 
competencies at AD and master level, have been reviewed 
in light of current and future developments in society that 
significantly affect the domain of visual arts and design. 
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MASTER  
PROGRAMME
IN VISUAL ARTS
AND DESIGN 
 

Educational offer

Arts education includes two-year master programmes in fine 
art and one- or two-year master programmes in the field of 
design. The programmes are generally small in scale, allow-
ing for intensive interaction between teachers and students, 
as well as among students themselves. Master programmes 
often have an international learning environment, and partici-
pants come from all over the world. Master programmes in the 
Netherlands may be aimed at deepening or strengthening the 
content of a practice or profession, or at transforming fields 
of work.

Reflective function

Master programmes train students to formulate specific 
questions, dilemmas or current themes within their artistic 
practice, but also to reformulate questions and issues from 
within that artistic practice with the aim of renewing it. Graduates 
independently bring their artistic, intellectual and technical 
qualities to a higher level with conscious purpose. Through 
artistic research in a broad, also international context, and through 
participation in numerous social sectors, they offer an active, 
sometimes confrontational contribution to a contemporary  
vision of culture and society. Artists and designers with a 
master degree are self-directing. They have a high degree of 
freedom in creating and articulating their own artistic vision.

Compared to bachelor programmes, the master level in arts 
education involves greater complexity of context, an increase 
in the breadth and depth of knowledge and skills, greater 
responsibility, at the same time greater independence and 
self-direction, and a wider scope of one’s own practice.  
Master programmes offer students with a bachelor degree a 
deepening and broadening of their own practice and a step-
ping stone to a larger platform than they had up to that point.

 
National description of competences for the master  
in visual arts and design

To further develop the master competencies in the 2014 
educational profile, a working group appointed by the OBK 
identified four reference points in 2016 that are relevant to all 
master students in visual arts and design: context, disciplinarity, 
research and self-direction. These concepts cannot be seen 
in isolation but are interconnected. They remain relevant and 
have been included as guiding principles in the recalibration 
of the competencies.

In the new educational profile for visual arts and design, 
the competencies for the master programmes have been 
formulated to express level 7 as distinctly as possible in 
relation to the associate degree and the bachelor descriptions. 
The national level 7 description from 2014 and the elaboration 
from 2016 served as important reference frameworks, and the 
competencies, like the descriptions of the competencies at 
AD and bachelor level, have been reviewed in light of future 
developments in society that significantly affect the domain of 
visual arts and design. 
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FOUR COMPETENCIES

The four competencies that guide art education within the 
visual arts and design sector are:

- Artistic Creation
- Research and Reflection
- Connecting with the Environment
- Working in a Practice

These competencies are briefly described on the following 
pages, followed by a more detailed explanation showing how 
they can be expressed in practice.

The elaborations are presented side by side by program 
level, so that the descriptions in columns can be compared.  
This makes visible both the interrelationships and the specific 
emphases at each level. The overview thus provides a 
framework that allows academies to shape their own profile 
and offers students the space to develop in a way that aligns 
with their individual trajectory and the broader domain of visual 
arts and design.
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ex

pe
rim

en
ta

l 
an

d 
in

ve
st

ig
at

iv
e 

m
an

ne
r, 

us
in

g 
va

rio
us

 
m

et
ho

do
lo

gi
es

 th
at

 s
ui

t t
he

 q
ue

st
io

n 
or

 p
ro

bl
em

. 
Th

e 
vi

su
al

, c
re

at
iv

e 
so

lu
tio

ns
 a

re
 o

rig
in

al
 a

nd
, 

th
ro

ug
h 

th
ei

r c
om

m
un

ic
at

iv
e 

po
w

er
, p

la
y 

a 
co

nn
ec

tin
g 

ro
le

 b
et

w
ee

n 
di

ffe
re

nt
 s

ta
ke

ho
ld

er
s.

En
ga

gi
ng

 w
ith

 th
e 

un
kn

ow
n 

an
d 

th
e 

un
ex

pe
ct

ed
 

is
 in

he
re

nt
ly

 li
nk

ed
 to

 th
e 

de
si

gn
er

’s
 p

ra
ct

ic
e.

 T
he

 
st

ud
en

t i
s 

ab
le

 to
 a

llo
w

 d
ou

bt
 a

nd
 u

nc
er

ta
in

ty
 

in
to

 u
np

re
di

ct
ab

le
 w

or
k 

pr
oc

es
se

s 
an

d 
si

tu
at

io
ns

.

Th
e 

st
ud

en
t u

se
s 

(d
ig

ita
l) 

m
ed

ia
, t

ec
hn

iq
ue

s,
 

m
at

er
ia

ls
, c

ra
fts

 a
nd

 te
ch

no
lo

gi
es

 to
 c

re
at

e 
id

ea
s,

 c
on

ce
pt

s 
an

d 
w

or
k,

 in
de

pe
nd

en
tly

 o
r 

in
 c

ol
la

bo
ra

tio
n 

w
ith

 o
th

er
s.

 In
 d

oi
ng

 s
o,

 th
e 

st
ud

en
t d

ev
el

op
s 

a 
pe

rs
on

al
 w

or
ki

ng
 m

et
ho

d.
 

Th
e 

st
ud

en
t u

se
s 

m
at

er
ia

ls
 a

nd
 te

ch
no

lo
gy

 
co

ns
ci

ou
sl

y.
 

 B
A

C
H

E
LO

R
 A

R
TI

S
T 

/ 
D

E
S

IG
N

E
R

Th
e 

st
ud

en
t i

s 
ab

le
 to

 in
iti

at
e 

a 
vi

su
al

 w
or

k 
pr

oc
es

s 
an

d 
pr

od
uc

e 
w

or
k 

in
 w

hi
ch

 m
ak

in
g-

ba
se

d 
re

se
ar

ch
 p

la
ys

 a
 r

ol
e.

 T
hr

ou
gh

 th
e 

w
or

k 
an

d 
a 

w
or

ki
ng

 m
et

ho
d,

 th
e 

st
ud

en
t 

cr
ea

te
s 

m
ea

ni
ng

.

Th
e 

st
ud

en
t u

se
s 

in
tu

iti
on

 a
nd

 im
ag

in
at

io
n 

du
rin

g 
th

e 
w

or
k 

an
d 

m
ak

in
g 

pr
oc

es
s.

 In
 th

e 
w

or
k,

 a
 n

ar
ra

tiv
e,

 m
ea

ni
ng

, w
ay

 o
f t

hi
nk

in
g 

or
 in

te
rv

en
tio

n 
be

co
m

es
 m

an
ife

st
, a

s 
do

es
 

a 
pe

rs
on

al
 v

oi
ce

. T
he

 s
tu

de
nt

 h
as

 a
 s

tro
ng

 
un

de
rs

ta
nd

in
g 

of
 th

e 
ef

fe
ct

 a
nd

 th
e 

se
ns

or
y 

ex
pe

rie
nc

es
 e

vo
ke

d 
by

 th
e 

w
or

k.

E
ng

ag
in

g 
w

ith
 th

e 
un

kn
ow

n 
an

d 
th

e 
un

ex
pe

ct
ed

 is
 in

he
re

nt
ly

 li
nk

ed
 to

 th
e 

pr
ac

tic
e 

of
 th

e 
ar

tis
t o

r d
es

ig
ne

r. 
Th

e 
st

ud
en

t i
s 

ab
le

 
to

 a
llo

w
 a

nd
 u

se
 d

ou
bt

 a
nd

 u
nc

er
ta

in
ty

 in
 

un
pr

ed
ic

ta
bl

e 
w

or
k 

pr
oc

es
se

s.
 B

y 
en

ga
gi

ng
 

w
ith

 ri
sk

 in
 th

ei
r w

or
k,

 th
e 

st
ud

en
t d

ev
el

op
s 

th
e 

co
nf

id
en

ce
 to

 w
or

k 
as

 a
n 

ar
tis

t/
de

si
gn

er
 in

 a
 

dy
na

m
ic

, a
ls

o 
in

te
rn

at
io

na
l, 

w
or

ld
.

Th
e 

st
ud

en
t w

or
ks

 in
 a

n 
ex

pe
rim

en
ta

l a
nd

 
in

ve
st

ig
at

iv
e 

m
an

ne
r. 

Th
ro

ug
h 

th
in

ki
ng

, 
ob

se
rv

in
g,

 d
oi

ng
, m

ak
in

g,
 c

ha
ng

in
g 

an
d 

pr
oc

es
si

ng
, t

he
 s

tu
de

nt
 d

ev
el

op
s 

in
 th

ei
r o

w
n 

M
A

S
TE

R
 A

R
TI

S
T 

/ 
D

E
S

IG
N

E
R

Th
e 

st
ud

en
t i

s 
ab

le
 to

 in
iti

at
e 

a 
vi

su
al

 w
or

k 
pr

oc
es

s 
fr

om
 th

ei
r 

ow
n 

ar
tis

tic
 v

is
io

n 
an

d 
th

er
eb

y 
cr

ea
te

 m
ea

ni
ng

. P
ra

ct
ic

e-
ba

se
d 

re
se

ar
ch

 is
 c

ha
ra

ct
er

is
tic

 o
f t

he
 w

or
k 

an
d 

w
or

ki
ng

 m
et

ho
d.

 

Th
e 

st
ud

en
t u

se
s 

in
tu

iti
on

 a
nd

 im
ag

in
at

io
n 

du
rin

g 
th

e 
w

or
k 

an
d 

m
ak

in
g 

pr
oc

es
s.

 In
 

th
e 

w
or

k,
 a

 n
ar

ra
tiv

e,
 in

si
gh

t, 
ar

tis
tic

 v
is

io
n,

 
m

ea
ni

ng
, a

 s
tro

ng
 u

nd
er

st
an

di
ng

 o
f t

he
 e

ffe
ct

 
of

 im
ag

e,
 a

 w
ay

 o
f t

hi
nk

in
g 

or
 in

te
rv

en
tio

n 
be

co
m

es
 m

an
ife

st
.

E
ng

ag
in

g 
w

ith
 th

e 
un

kn
ow

n 
an

d 
th

e 
un

ex
pe

ct
ed

 
is

 in
he

re
nt

ly
 li

nk
ed

 to
 th

e 
pr

ac
tic

e 
of

 th
e 

ar
tis

t o
r 

de
si

gn
er

. T
he

 s
tu

de
nt

 is
 a

bl
e 

to
 a

llo
w

 d
ou

bt
 a

nd
 

un
ce

rta
in

ty
 in

 u
np

re
di

ct
ab

le
 w

or
k 

pr
oc

es
se

s 
an

d 
in

flu
en

ce
 th

em
 in

 th
e 

fu
rth

er
 d

ev
el

op
m

en
t 

of
 th

e 
pr

ac
tic

e.
 T

he
 s

tu
de

nt
 is

 a
bl

e 
to

 w
or

k 
in

 a
 

se
lf-

di
re

ct
ed

 m
an

ne
r u

nd
er

 c
ha

ng
in

g 
co

nd
iti

on
s 

an
d 

sh
ap

e 
th

os
e 

co
nd

iti
on

s 
in

de
pe

nd
en

tly
.

Th
e 

st
ud

en
t w

or
ks

 in
 a

n 
ex

pe
rim

en
ta

l a
nd

 
in

ve
st

ig
at

iv
e 

m
an

ne
r. 

Th
ro

ug
h 

th
in

ki
ng

, 
ob

se
rv

in
g,

 m
ak

in
g,

 c
ha

ng
in

g 
an

d 
pr

oc
es

si
ng

, 
th

e 
st

ud
en

t d
ev

el
op

s 
in

 th
ei

r o
w

n 
w

ay
 (a

rti
st

ic
) 

m
et

ho
ds

 a
nd

 s
tra

te
gi

es
 w

ith
 a

 p
er

so
na

l 

si
gn

at
ur

e.
 F

ro
m

 th
ei

r o
w

n 
re

se
ar

ch
 q

ue
st

io
ns

, 
th

e 
st

ud
en

t i
s 

ab
le

 to
 g

en
er

at
e 

al
te

rn
at

iv
e 

is
su

es
 a

nd
 p

os
si

bi
lit

ie
s,

 w
or

ki
ng

 m
et

ho
ds

, 
sc

en
ar

io
s,

 im
ag

es
 a

nd
 n

ar
ra

tiv
es

. T
he

 re
se

ar
ch

 
is

 o
f s

ig
ni

fic
an

ce
 to

 th
e 

(in
te

rn
at

io
na

l) 
fie

ld
 o

f 
ar

tis
ts

/d
es

ig
ne

rs
, a

nd
 b

ey
on

d.

Th
is

 a
rti

st
ic

 p
ro

ce
ss

 is
 g

ro
un

de
d 

in
 b

ro
ad

 
kn

ow
le

dg
e 

an
d 

ex
pe

rie
nc

e 
w

ith
 re

le
va

nt
 

th
eo

rie
s 

an
d 

di
ve

rs
e 

(d
ig

ita
l) 

m
ed

ia
, t

ec
hn

iq
ue

s,
 

m
at

er
ia

ls
, c

ra
fts

 a
nd

 te
ch

no
lo

gi
es

, a
nd

 e
na

bl
es

 
th

e 
st

ud
en

t t
o 

m
ak

e 
pu

rp
os

ef
ul

 a
nd

 d
ire

ct
in

g 
ch

oi
ce

s,
 to

 re
al

is
e 

an
d 

pr
es

en
t t

he
 w

or
k.

Th
e 

st
ud

en
t d

em
on

st
ra

te
s 

et
hi

ca
l a

w
ar

en
es

s 
w

ith
 re

ga
rd

 to
 th

e 
in

vo
lv

em
en

t o
f o

th
er

s,
 th

e 
 

us
e 

of
 m

at
er

ia
ls

, a
nd

 th
e 

ap
pl

ic
at

io
n 

of
 

te
ch

no
lo

gy
. I

n 
m

ak
in

g 
ch

oi
ce

s 
du

rin
g 

th
e 

 
w

or
k 

pr
oc

es
s,

 th
e 

st
ud

en
t s

ho
w

s 
aw

ar
en

es
s 

 
of

 th
e 

im
pa

ct
 th

at
 m

ak
in

g 
an

d 
pr

od
uc

in
g 

w
or

k 
ca

n 
ha

ve
 o

n 
th

e 
so

ci
al

 c
on

te
xt

 a
nd

 th
e 

en
vi

ro
nm

en
t.

w
ay

 (a
rti

st
ic

)  
m

et
ho

ds
 a

nd
 s

tra
te

gi
es

, a
nd

 is
 

ab
le

 to
 d

em
on

st
ra

te
 th

em
. W

ith
 th

e 
he

lp
 o

f 
a 

pe
rs

on
al

 w
or

ki
ng

 m
et

ho
d,

 th
e 

st
ud

en
t c

an
 

cr
ea

te
 a

lte
rn

at
iv

e 
so

lu
tio

ns
, s

ce
na

rio
s,

 im
ag

es
 

an
d 

na
rr

at
iv

es
. T

he
 s

tu
de

nt
 is

 a
bl

e 
to

 c
on

tin
ua

lly
 

de
ve

lo
p 

th
ei

r o
w

n 
w

or
k 

an
d 

w
or

ki
ng

 m
et

ho
d 

w
ith

in
 a

 d
yn

am
ic

, i
nt

er
di

sc
ip

lin
ar

y 
fie

ld
.

Th
e 

st
ud

en
t b

ec
om

es
 p

ro
fic

ie
nt

 in
 re

le
va

nt
 a

nd
 

di
ve

rs
e 

(d
ig

ita
l) 

m
ed

ia
, t

ec
hn

iq
ue

s,
 m

at
er

ia
ls

, 
cr

af
ts

 a
nd

 te
ch

no
lo

gi
es

 fo
r t

he
 b

en
ef

it 
of

 
th

ei
r w

or
k 

an
d 

th
e 

de
ve

lo
pm

en
t o

f t
he

ir 
ow

n 
po

si
tio

ni
ng

. T
he

 s
tu

de
nt

 d
em

on
st

ra
te

s 
et

hi
ca

l 
aw

ar
en

es
s 

w
ith

 re
ga

rd
 to

 th
e 

in
vo

lv
em

en
t o

f 
ot

he
rs

, t
he

 u
se

 o
f m

at
er

ia
ls

, a
nd

 th
e 

ap
pl

ic
at

io
n 

of
 te

ch
no

lo
gy

. I
n 

m
ak

in
g 

ch
oi

ce
s 

du
rin

g 
th

e 
w

or
k 

pr
oc

es
s,

 th
e 

st
ud

en
t s

ho
w

s 
aw

ar
en

es
s 

of
 

th
e 

im
pa

ct
 th

at
 m

ak
in

g 
an

d 
pr

od
uc

in
g 

w
or

k 
ca

n 
ha

ve
 o

n 
th

e 
so

ci
al

 c
on

te
xt

 a
nd

 th
e 

en
vi

ro
nm

en
t.

B
y 

be
in

g 
op

en
 to

 a
cq

ui
rin

g 
ne

w
 k

no
w

le
dg

e,
 

in
si

gh
ts

 a
nd

 s
ki

lls
, t

he
 s

tu
de

nt
 is

 a
bl

e 
to

 re
sp

on
d 

fle
xib

ly
 to

 c
ha

ng
in

g 
ci

rc
um

st
an

ce
s.

 T
he

 s
tu

de
nt

 
co

nt
in

ue
s 

to
 d

ev
el

op
 a

nd
 th

er
eb

y 
co

nt
rib

ut
es

 to
 

th
ei

r o
w

n 
pr

of
es

si
on

al
 g

ro
w

th
.

5. VISUAL ARTS AND DESIGN COMPETENCES

ARTISTIC 
CREATION

1
4
6

1
4
7



V
IS

U
A

L 
A

R
TS

 A
N

D
 D

ES
IG

N
 P

R
O

FE
S

S
IO

N
A

L 
A

N
D

 E
D

U
C

AT
IO

N
A

L 
P

R
O

FI
LE

A
S

S
O

C
IA

TE
 D

E
G

R
E

E
 D

E
S

IG
N

E
R

Th
e 

st
ud

en
t i

s 
ab

le
 to

 c
rit

ic
al

ly
 r

es
ea

rc
h,

 
an

al
ys

e 
an

d 
ev

al
ua

te
 th

ei
r 

ow
n 

w
or

k 
an

d 
w

or
ki

ng
 m

et
ho

d,
 a

s 
w

el
l a

s 
th

os
e 

of
 o

th
er

s,
 

w
ith

in
 a

 c
on

te
xt

, a
nd

 to
 a

rt
ic

ul
at

e 
th

is
 in

 
or

de
r 

to
 p

os
iti

on
 th

ei
r 

ow
n 

w
or

k.

Th
e 

st
ud

en
t a

ct
s 

m
et

ho
di

ca
lly

 in
 th

e 
cr

ea
tiv

e 
pr

oc
es

s 
an

d 
is

 a
bl

e,
 w

he
th

er
 o

r n
ot

 in
 th

e 
co

nt
ex

t o
f a

 c
om

m
is

si
on

ed
 s

itu
at

io
n,

 to
 c

on
du

ct
 

re
se

ar
ch

 a
nd

 c
on

su
lt 

so
ur

ce
s.

 T
he

 s
tu

de
nt

 is
 

ab
le

 to
 fo

rm
ul

at
e 

a 
qu

es
tio

n 
or

 s
ub

je
ct

 fo
r t

hi
s 

pu
rp

os
e.

 T
he

 in
ve

st
ig

at
iv

e 
w

or
ki

ng
 a

tti
tu

de
 

co
nt

rib
ut

es
 to

 n
on

-o
bv

io
us

 s
ol

ut
io

ns
 in

 v
ar

io
us

 
ar

ea
s 

of
 a

pp
lic

at
io

n.

In
 th

e 
de

ve
lo

pm
en

t o
f t

he
 w

or
k,

 th
e 

st
ud

en
t 

dr
aw

s 
on

 fe
ed

ba
ck

, d
is

cu
ss

io
ns

 a
bo

ut
 

su
bs

ta
nt

iv
e 

to
pi

cs
, a

nd
 p

er
so

na
l i

nt
er

es
ts

. T
he

 
st

ud
en

t i
s 

ab
le

 to
 d

oc
um

en
t t

he
 w

or
k 

pr
oc

es
s 

an
d 

sh
ar

e 
it 

w
ith

 fe
llo

w
 s

tu
de

nt
s.

 R
ef

le
ct

io
n 

on
 c

ho
ic

es
 in

 th
e 

w
or

k 
pr

oc
es

s 
en

ab
le

s 
th

e 
st

ud
en

t t
o 

ga
in

 in
si

gh
t i

nt
o 

th
ei

r o
w

n 
po

si
tio

ni
ng

 
as

 a
 d

es
ig

ne
r a

nd
 to

 q
ue

st
io

n 
th

ei
r o

w
n 

w
or

ki
ng

 
m

et
ho

d 
an

d 
ro

le
 in

 a
 w

or
k 

si
tu

at
io

n 
w

ith
 

co
nf

id
en

ce
.

B
A

C
H

E
LO

R
 A

R
TI

S
T 

/ 
D

E
S

IG
N

E
R

Th
e 

st
ud

en
t i

s 
ab

le
 to

 c
rit

ic
al

ly
 c

on
si

de
r 

th
ei

r 
ow

n 
w

or
k 

an
d 

w
or

ki
ng

 m
et

ho
d,

 a
s 

w
el

l a
s 

th
os

e 
of

 o
th

er
s,

 fr
om

 m
ul

tip
le

 p
er

sp
ec

tiv
es

. 
In

 d
oi

ng
 s

o,
 th

e 
st

ud
en

t i
s 

ab
le

 to
 d

ee
pe

n,
 

ad
d 

la
ye

rs
 to

, a
nd

 p
os

iti
on

 th
ei

r 
ow

n 
de

si
gn

 
or

 a
rt

is
tic

 p
ra

ct
ic

e.

Th
e 

st
ud

en
t h

as
 a

n 
un

de
rs

ta
nd

in
g 

of
 h

ow
 

ch
oi

ce
s 

ar
e 

m
ad

e 
in

 th
e 

w
or

k 
pr

oc
es

s 
an

d 
th

e 
pe

rs
on

al
 v

al
ue

s,
 q

ue
st

io
ns

 a
nd

 a
m

bi
tio

ns
 th

at
 

gu
id

e 
th

os
e 

ch
oi

ce
s.

 T
he

 s
tu

de
nt

 is
 a

bl
e 

to
 

di
sc

us
s 

in
tu

iti
ve

ly
 m

ad
e 

or
 d

el
ib

er
at

e 
ch

oi
ce

s 
an

d 
re

la
te

 th
em

 to
 th

e 
w

or
k,

 th
e 

au
di

en
ce

, t
he

 
en

vi
ro

nm
en

t o
r t

he
 b

ro
ad

er
 c

on
te

xt
.

Th
e 

st
ud

en
t i

s 
ab

le
 to

 d
oc

um
en

t t
he

 w
or

k 
pr

oc
es

s.
 In

 d
oi

ng
 s

o,
 th

e 
st

ud
en

t d
ev

el
op

s 
ow

ne
rs

hi
p 

ov
er

 th
ei

r w
or

k 
an

d 
w

or
ki

ng
 m

et
ho

d.

Th
e 
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er

 o
r n

ot
 a

cr
os

s 
di

sc
ip

lin
es

. T
he

 u
se

 o
f 

so
ur

ce
s 

is
 p
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 d
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